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lm ia I EWto^SIti W doftawi in tfe® 

Random l&cus® Dictionary U9d?*p*4d7) i« ^nwrofiit® of 
affecting «Ho ©3t£st®fie« or I«el9p®»t ©f ®om® or something* 
and toy Bloom <1964* p*lB7) m th© condition®* forcw and 
extern*! stimuli which toping© upon the individual* Tho®* 
mag b« physical* social* a® well a® intellectual forces 
and condition** ®*« JMXMiiftMtn between the total ©swri»»tt«e«s% 
m& the opooifio interaction in the view of the •awimwtsent 
m m cet of persisting fbreeo which affect « particular 
human cftarndtorlctlo* 

fbo ocrly psyehologiot*# like Foetmer and hubdt#had 
conducted studio* on perception wilds experimental appro*#i 
which is * diotingtiinhing #i*roctoiri®%£« of scientific 
psychology* Holon mm C1974) pointed out that quit# 
surprisingly we know little «bout man*® **p®r««ptw®l ability 41 
in mal life situation* canter and stringer UtW d® not 
with the aggregate wiw of environment* They point 
out « **© o«y that the environment i* a collection of stimuli 
is to miss the point* fbc perception of the enw&mawwit 
derives m much from the structure of the stimuli in it m 
from the properties of the stimuli themselves" (p*7) * 

70k® classroom learning environment wo® c©nc®ptuulin@d 
by Anderson $$ $4 u clb erg (1974) to one of the four component® 
of looming proesas namely# looming* instruction* aptitude 
lability) end overall onyimnmeat* hndomon and waltoerg 



suggest®# that. has th« »mm relation t • 

instruction m ability haa to aohiavnnnnt"® 

i. t.a orintn* «ad twrtwwiit a£J88&wm£&Jaasam » 
rnm first major aitompfc to a»®«®® the impact of th® 
physical environment upon behaviour, ©ufcaida th* laboratory 
conditions# war® th« HmiMWmxnm investigation® which mm 
conduct®# touting tha lata 198# a* ?ha main purpose wm to 
uso th® environment and other aspect® of th® factories so 
«® to ©rasara raanlsswi prod^otivity® taring th® 1930s thorm 
was omphasi® on th® waparativ© irapaet studio® oh th® rol# of 
heredity and It waa followed by to® interactional 

Studies® tom investigators found that soeiai m&Mm 4* mm 
important than waraly tha availability of favourable physical 
e»a4iti©a© which influence behaviour® 

desoarob studios conduct®# touting th® Mm 19$0» ®»4 
•arly If#©® had © focua on th® study of institutional 
environments of how®® aohool® milrngm# universities# health 
and other or®«iaation®® Physical audition® do »hap® tha 
bmbavltour #f individual® wi societies® Winston churuhlli# 
th® war tin* Prim® Minister of Britain® point®# tut# m wrn 
•hep* our building® and afterward® our building® «Mp® m* 
(Hansard# 1943)®, Shi® ha# a reference to th® inpaet of physical 
oondition® upon human behaviour® m pointed out above# 
interactional studio®# having a foot® on th® interaction of 
individual® and physical sotting® baaama a a m ma n during 40a. 
tm approach®® to th® study of environment® emerged during this 
period® A group of studio® were initiated in the WA at th® 
university of Chicago #iidi emphasised tha individual*® 
intaraation with buna and aohool environment® OlMiiilll)® 




fit© interaetiennl seer#** derived from these Btn&tm® 
wmt® ©orwlatsd Mitts m®m® on acblevaamsafe and Intalllgonoa 
t#at*« She noeenA qmnp of atitdien w#w started by Stem 

«nd Hebert Pmm (1960*4943) which dealt with the puroartnol 
aapaot ©f learning tavimMCDte Meni of the m&k that 
followed after the eosfe of stem t*u& dealt with the 
poreapbual mm^t ©fi leading environment of College and 
where college and oxkiversity Siivlroiinoiit So®I© (cus$) woe 
«m # a fair mm ml»© aandaetad by aaing the High 

sahool Ch»rtct©ri«tia§ xmim (uses)* ‘Bmm studies had 
liNpaet on the «#i<ai»eh#s in learning environment* 4# Xaiia 
nlno* ao&obl® rnmnq thee® ws«e tha enviraiMWhtal si««aw#« 
developed by xndijr&sen it 973) » organisational J%te»$ph#r« 
Qaeationna&ro C0AQ)# Hoo (1973) ** Wadieal College l^vironiront 
Inventory C«CEXj>f daahl md chauhan * Nativities Index (ax)# 
and 9«yt& (1970) <** Organisational Climate Mmiptlwm 
Questionnaire (ocdq)i Qmwml (1973) - vocational savi»wi®nt 
Mala CWS)® Moat of nil the®# environmental »«aaw«i* ay® 
baaed on Murray** (1939) elasaifioation of personality naad* 
aitah aa need for <&gh&mwmnt, n««fl for affiliation ate* 
fh& atadenta ®r p*r*on« living or atudying in a particular 
environment pareiv* tha &mimmmt to taxaia of their 
paraoitality need** Of lata* ttalbaxg* fingh and m»bm (if 17) 
h»v« developed tosrninf inyirMMMMit inventory (JMt) which has 
h«wtn need in e tmmb& m »t«die«® ammm (1985) fam wad 
WI in his doctoral study on eeeead&rf school etadie®* 

Healising tha inadequacy of stadias aahoal learning 
environments# Mi® present project was andartdhan to explore 



and study the lemming environment® of sishooiis with the 
help of properly developed tools® originally^ the 

of learning environments of students* t®aeh©r@ 
»Std»A#t^aiOJr» went proposed fe© toe studied but due to 
Ktafiiectelogical difficulties such m terolofsiwstife of separate 
Bc&lvrQe variety Aft the laming rnmimmmnU 
tWBMuimm im the ©ceurenee of identical environment* »nd 
linplesientetion mi the finding® the study was ooaflnod to 
teacher® only® 

us 

dteotg®/' utofA CI960S «N>ns trusted *n instrument celled 
High school. chareeierAstAcs Xiaa»x CHSCX) for studying the 
school learaiiig ewireiwenh® The ather thr@® instruments 
developed toy 0t««i and hi© C 0 *«rojrte«r» particularly toy tob#jrt 
Pec# tf for th© meeeursemnt of institutional environment® ¥«r© 
Activity Xndeat (AX)* College characteristic© Xttded (CCX)* 
©Visiting College characteristic© index (sccx ) Coli«g# and 
VAivArsity s«vir©»»nt &mlm (cm®) and the Organisational 
Climate Index C©CD® 

Alexander's (iddl) study on the ©wAjr©»@nti3 »p®s»®®itt 
the combAned influences of hmm and schools where m it this 
Coil«g« i®wl the direct effect of the ashool eiwironment 
vw studied® 

His study centered around four major points $®* 

1® The value placed on school learning toy pawdts® ©Ad 
students® 

a© The swats* reinforcement of n^oo! learning toy the 
homo* 

3© Eoanoraie sffiteas from education® 






4« fferel# twining of the school staff® 

Her* (1965) «mm1* to «»t@»9iw itedy of the 
relationship© between ramm® m the met and ether veffietole* 
«t « #lngl© high schools concluding that t hmm wm m 
mpp%tm it congruence between the pmm smggmt®& by tHo XnAix 
end that inferred front otbisr sources® H© also found 
variations in HSC1 response ms e function of student mm $ 
garni# lav®!® IQ? father®® educetAon* toother 0 ® education 
level of i»tracmrrAeu2.®r participation «md grade point 
mmrogt* 

A #©»«/what different eppneech to the study of 
owirot»8«nt® related to educational achievement w«S 
Und®rt«3«» by 5ift (ISMS!)* He hypothesised® on the be©!* of 
literature® that the home environment relevant to ^attentions! 
achievement night b® studied in t«w» of six variables i 
(t) Achievement pmm W f*txgttege model® in the hom 
(1) Afq«4emi® guidance provided in 'the bom 
(4) stiaMletlem provided in the hmm to explore wmirlctw 
®£ the larger (S) the habit* 

e»phe«taMl in the hone® (4) the intellectual inter®®to «®4 
eotivity in tm hmm e 

mm found that# to general* the eettreletion® w@r« 
highest with the tent of word fcnewledge end reading end they 
©are lowest with spelling end erlthnetie oee^utetlen* thie 
«ag®csit« that the horn® ha© the greeteet Influence m the 
language development of the child end the leeet influence on 
sfeiUs primarily teught in the school* 



Similarly mli (X§63) attawptad a systenwatie study 
of the relation between environmental pmmm variabias arsi 
genaral intelligence. starting fro® the literature on tba 
affects of ®nvitonm®nfes on intelligence# he hypothesised 
that 13 procoa® variable® could hm uead to describe the 
Interactions between parents and childran in m far m 
intelligence 4«miop®«h% it concerned. 

Euteanlc Cl 965) studied environment for £iv# year* of 
and pwbil*h«4 thro® roporta® 'The first (isichlgast ItiS a)# 

Is % collection of annotated consideration® of about 600 
ioewitastft# mpte 1964 which too project staff considered to bo 
significant® and pioneering studies® a® expected# the 
resaarchars found « notable Isch of information cencarning 
thw affects of total ossviromaant on tea learning process# 
but selected abstracts t© provide a useful eollcjction off facts 
about different aspects summarised finding® and appraise the 
fysgtettted state of knowledge in tee field upt® that time* 
fh® third volume (Mchlgm,&®65 o) attsiapts to provide 
gu&#«llwi«i® for «wlr©n»tntol research ©nd for the pjrooassiiif 
of to® lafowiating which ewrlromawital design require*® 
(Klaiiigan* IMS €1® The subject had arisen because a nwstoar 
of alamantary schools war® being built undarfreund in Mew 
Wmtm and ©lawhar® to serve m fellcvsd 

©hatters# Historically# window® have been newted to provide 
ventilation# day lighting and viewing function prevent® 
windows from being wholly mfeteXate® 

©tern C1SS6J davaloped m objective soi£«r®p©rt 
tost titled Col lag® Oharaetariatica Indax (cci)« It m« 
Aswelopad later to maasura tea tearactaristlc® of intellectual 
ellMata in Collage® and Universities® 



Mtchell (IMS) administered the HSCX to the senior 
high olmmm of eleven high school® in a i mqm metropolitan 
area* Hi© mmlt$ mm interprettad m & cha&lenf® to the 
validity waA diaeriminative capability of emriromnantal 
aaseamiant taciiQiqtie* toa»#i on atu&ent pertoptiena* 

$falte®irg[ md m^dmmn (19M) lifting pupil perception 
twKhnlqy* to study clmmmm climate concluded that different 
perception* of classroom climate activity® she measure of 
tsMmmom moM climate began with the evaluation aft* wweartti 
on H«rr««i Project* Another inptrwwnt named *96h# 

Environment iwttstof^® Chsi) was developed in Iffor 
research puspeaea ®t HarvaitA Hhivorsity by Herbert J® ffaltoorg 
and welch in the foot (iff®)# Ho mpox to* study conducted 
with the XftX an iS® high school classes# xt was found that 
more stimulating #nwir©«w«it produced mm diversity rather 
than teaching traditional courses# toy ptwidiaf «h« srtiwulafcittf 
environment# CJ.i«p®® umA friction imwng the ©i«® member mm 
jMMtcmived to to# lost frequent md the wiew#i «® mm 

democratic and mho, ,slve# 

waltwrg (196t) successfully dmimsuB, another instrument 
called *fh® olmBstmm allnat* ciussstioonalr® 4 which included 
If mmlm neJtaoted on the basis ©n factor analysis and 
considered meaningful for the dweriptien of school olmm 
groups* Climate scores were found to toe related to the 
personality of the elass~tea«her# the cogniti^e^ altitudinal 
and behavioural characteristics of .pupil® within the el®®® 
snd climate score* themselves were significantly related to 
measure® of pupil learning for tooth individual and for e&aases* 



Anderson® Woltoerg ©nd Welch (1909) reported « study 
eon&ueted with the Immmlmg eswironment inventory® The 
aanpi® included ISO High School classes® The statistical 
test??, revealed that HM* wm eean m 1mm difficult mere 
diver®® and m providing a mow etlmwlattng environment than 
other eoureeef ©ilgm.wn©*© and friction «wng clae s»maiifoere 
vmm to be lees frequent among HPP »4 that 

their classes ui»a m store democratic and eoheaivii than 
those of the ether groups® 

Molberf (3,960) using 14® physics class©® md Anderson 
md weiberg (1972) using 61 Montreal class®® in mtmml subject 
«n«i both found smaller class to hm signlfl.caatly higher on 
eoheaivaneaa and difficulty While smell group® of mmy kinds 
are generally perceived as nor® cohesive® it is ©peculated 
that smaller clscscs are perceived a® now difficult haems® 
students sro less able to hide their low personal productivity® 
The IMS w«y h© touching those aspect© of ®nvir©w»»nt that 
stimulate education©! growth that ©re not veil measured toy 
comrentionsl achievement tests® 

Anderson Cl®7§) utilised m the tMl 

end related them to cognitive® affective and fcehttVleeral 
measures of student gain© in learning® This study illustrated, 
that sow environments art best for students of high X«o* 
level while ether environments are m>m appropriate for ether 
types of students* 

(1071)® examined the relationship of a largo 
awb«r of student md class characteristic# to aim learning 
criteria© His sample inclmdM eves* ISO cdaeeee In the 
Harvard Project Physics (HP*). Evaluation and the analysis 





rweaXhd positive correlations bofewosh ©lea@«»d&£ floulhy 
»»d cognitive learning aM &)»tls£aefioo with of 

interest® Negative oorroistion# way® sported butw®®ss 
cla»«*fridt&©n and p®rc®iv©d apathy and the various eseatur#® 
of learning® for Apathy an* Cliquenefls there were negative 

fl//non4 

sr®lati©nrhip» A iWa@ur«# of behavioural learning which 
included MMwi science aotiliiti®® porsusd by students© 

I % - - - y =i-rd <*. -- Jt ^ __ - 41^ V —r- ’ - - ^ V ^ 
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Idtftlo U9?i> used the My Clast Inventory (MCI) Itt 
«#y®r«l studios including ono which involved war 100 
•ducatoly mentally retarded children aged 0*42* tt© report® 
that many of the children Inched any mml acne# of what was 
going on #r©und then® 

Woltosrg, Semumn and Fichbwck (IfIf3 adapted the 
learning onvixotMtont inventory for use in the miMl« gradoa 
to tmmm« that school ®wiron»@nt and sdnlniatocod tho ooi 
®mtm« to fifth grad® student© of 46 wi@c©ms&©» High-School*. 
fhm analysis rwaalad that the higher the @®®io®«con©«i($ levelu 
of tli# adhoolv the loss C*»8p*titlva the High sis children 
too the school.. 

Kumar fiscal studied the social climate in @ch@oi« md 
®har««t®riatiw of the pupils with a view to ««faitsismg tho 
offoott of social cXiraat® of school on tho student behaviour¬ 
ist tense of their pareonal adjustments, valuo orientation mm 
attitude towards cartain educational objective© and school 
sObioveaiaiit* 

«he Wtnlbsrg and m&mmn (1*72) study included 64 classes 
in eight different sUbjooto # Hathsaatios# Physios# Chemistry# 



®A®l@§y# English# History® Geography and french® It mn 
found that the compefeitiveness was positively correlated 
with Imming in mathematics class®® and bora m anally 
high negative correlation with achievement in physics 
classes® 

The learning ®a?i»«aat ms conceptualised 

by Andersen tad Heiberg U974 > $j§ one o£ the four co*g»h«»t* 

»$? l«#rai»@ psoees* namely* learning# in©tsu@fei«« eptited* 
lability) md overall environment* m4®mm and Heiberg 
suggested that ^nwiimnment ha® the mam relation te 
instruction «» ability hm to achievement®® 

Achiewment# a# a function of pupil perceived learning 
environment of the ciaa# x # was studied by $£ntfi (1974) • It 
was found that the student® learn more if the elaeerooii is 
eoheMwe® the physical enviremaeiit influence® pupils# 
schoiaiitAe attainments# satisfaction of the ela®»J»o* activities 
enhance their learning and group goal® ®r« found positively 
related to pupil® 4 acadeaic achievement® Woos <1974) 
suggested that vastly different learning enriJKMMeata of the 
school mn fee* described by common or similar set® of 
dimension®* 

Xeacher^teacheir relationships have been suggested m 
an Important learning environment variable Gutter and Other® 
(1974) end Shi belts Kappa (1940)studies indicated that An 
ideal school® teacher co-operation and concern are high® 

%nn« (1980) found that e positive school spirit (climate) mw 
associated with the amount of socialisation among the 
faculty w«fetys s Omml eg (197©) reported that opportunities 





for S mmwmgmmnt of cooperative b«h«vloun art 
significant environmental condition for luaraing© the 
result® of studies© conductod In iritish setting particularly 
by Immr (19$^)# wiesmait (lH7) f Plo»d®«i (if6?) and 
Marjorlbanks (1*7*) point tut that score® obtained cm family 
environment have moderate correlations with cognitive 
pur f•©mane® @ 

Conclusion i 

Sever®! o@fflpr@h@ss®i¥« review® sysmuarieod in thin 
ehspber Bpmm mmx- the p*»t tm diNsudiis im thn coneeptuali'* 
nation# wseeawesst end study of perception® off psychological 
aspects of classroom learning @wiroiw®nta® Bunt studies 
which have wed pupil perception of ©lesemwa environment 
a® criterion variable® have revealed meaningful difference® 
between the classes following different airri«lw» issittwAal® 
end interesting variation® in classroom environment* 
according to class sisg»® ©ubjost matter and grade level* 

»ut the #tJepog«#t tradition in peat classroom environment 
research ha® indicated consistently that pupils® eleeejrMMi 
environwssit perceptions account for appreciable amount® of 
variance in learning outmmm* often beyond that attributable 
t® pupil characteristic® such m pretest perfermaiteft* general 
ability or both®. 

b large proportion of prior classroom environment studies 
have been confined to taataplc© of pupil® of the secondary 
school level and to assessing perceptions of what classroom® 

»r® actually like® It is only very recently that researcher® 
also hisv© assessed what pupil® prefer their classroom to be 
like* h® for toothers and administrators of educational 



iMfeltutloiM* mcb studies are not mmf® 

Heat of these etttdiee have had * foomt Identifying 
the component© of the learning ewi»«aoti and their 
iettuan©« wur pupil, ©hwacfcoriatic® including a«5hi©vo»«sttto 
dtudla* were laolAftf ©n the perception® of teachers and 
oth«ws «©eoeloted with education <&t children* Shi® project. 

«®»* th«$«ter®* conceived in this context® 

i®3 mm oy .-jhb ggupy «» 

4 fwwteoy ©£ antiriml studio® m learning environment 
mi the ol«g#roo*si and school have pointed out toward* the 
following conclusion® •* 

iff Perceptions of the social environment because of their 
pitdiottiv* validity* convenience and evoidwoe of the content 
coja.piwAII.itF probiwis of the achievement teste in cla»«room 
research* can a«n» a® useful criteria in educational research 
and evaluation* 

2U C Immmom aocial climate includes measurable pw>p«rti«# 
that hmm significant® for research and classes mm social 
groups® flhese properties include laterpereonal relationship 
mrnnq pupils* relationship® hatwaein pupils and their teachers* 
relationship between pupil® and both the subject studied and 
the method of learning and finally pupil© 9 perceptions of the 
structural characteristic® of the ©lass® ftepresentativo 
ilwtnsion® i©@® of the interpersonal relations include© 
mhmtwmmm and friction among elasagnates« Tkm extent to 
which pupils have formal rule© ta guide their behaviour as well 
as the extent of demooratle policy tasMttg# disorganisation* 
end teacher favouritism of soma pupils over others* constitue 
dimensions of teacher^pupil interaction® tttie pupil© 9 




perceptions of the speed of fche class# the difficulty of 
the subject content and the amount of diversity in eieeeroom 
activities relate to the subjects and method® of study® 

Among itrucfcuriil characteristics mm the mmptmnm of common 
goals towards which activities are directed# pupils® 
perception* of their physical environment* and fche degree of 
stratification of fche class into friendship clique®® 

3® One of the important theoretical foundations 
provided for fch® present study in that of Bloom fi®#4) who 
propo««d that fche learning environment might to# regarded *» 
providing * nefc-work of fore®® and factor® which exercised 
m ooffisidorable influence on the individual®® He also 
suggested that development of a particular character!®iie* 
wee related to « ittb^oefc or ®ub*Manvironm@nte of the total 
out of «nvl,roii«ettfcal forces® 

4« similarly® Wulberg <1976*1992) in hi® survey of studios 
summed up the nfeatus of learning environment research® He 
®»de « statistical analysis of oxperiraental effect# and 
correlation# in mtmmmltim empirical literature of fctw» l«efc 
decade In science and other subjects® He made «n analysis of 
38 quantitative research .these® by 00 investigators® It 
served considerable evidence for positive relation® of learairig 
with »ev« factor®® But studio§ on teach®» and educational 
administrators mm found to toe lacking® 

5® Research studio® in India on school learning envirowwhfe 
(Sehgal# 1975# Has, 1977# saxene Iff!) have also emphasised 
the need to study the effect of learning environment on 
student characteristics® arewal (1972) explored the 
dimensions of vocational environment® 






dobgal Cl 91 %}0 tn h®r study* susswaod up to status of 
«TWlmmmnt%l ro@@«©h in Indian setting® ®h© pointed out » 
tho field wm® virgin* at least in Indian context* Mill 
rmlp exacting demand® for insight and ingenuity «® ®« studies 
mmy be conducted for different ag©®groups in different 
discipline®* and rural and urban litmtlmi yet e@r® funda* 
mental research i® another nocossity# that is* to e@tsMS.Sih 
tba relationship of environment with learning* ®Gfo±memmt& 
intelligence* creativity and also personality factor®« 

This study* thurotorn# intended to provide m overview 
©£ on® method ©i emasurlstg school learning ellmato and it* 
properties® Knowledge of olasasocMk climate cm km umd m 
provide food teaclt to teacher®* to evaluate certain affective 
components of now educational program^®® and to ss»l» inferences 
about the ®t££eefea of &Xma group characteristic* on pupil 
learning within the claws® m& school a® a whole® for this 
purpose* w the scorning Environment Inventory** C&®1> d*v»l©pod 
by Walfoerg was us«d with adaptation®* This is a tool for 
assessing the school climate properties® 

She influence ©f learning ottviioamont ©f tho school on 
student perceptions ha® fe@« % point of long ©has© both toy tho 
researchers and tho t@ach@rs* several roccnt investigation## 
who®* work® haw bean mwtmM earlier* Moos^i979jonHl 
Walberg A **3l) have emphasised the need to study ^siplrieally tho 
learning omismumnb of tho school® In the beginning present 
research wei planned to study the perception learning 
environment of tho school by tho students* teachers m& 
administrators • But tho study had to bo delimited to tho 
beachor* duo to reasons given In tho stout section® 




i wkcvxvss of mm $wm 


!• T& the vsrieue dimensions ©I learning 

ewlmnmtnt of eeheeii 

3® *m sway md »4apt the ¥ari©u® dimension of the 
teeming fiwrimnwnt inventory tel) m by 

tfalfeerg md seeooietMM 

3® So 8Wy the ptrTOptlOHi! of learning envimoneat 
©£ the $et»ol students? 

4® fd study the diffomiMtf in the perception® of 
teeming environments of students with regerd to 


m m tm mike the school Itariioo #m?is«j»«t mm 
productive® 

s mumtAtmn or m mmm 

Originally^ it was planned that p®r»pfei©«« of learning 
vimnnentf of the three target group® the students# 

m & end edainlntcetore will he studied* fester the study waa 
Waited <flu« to the following methodological difficulties i 

l® Separate environment ®mlme with different components* 
will incur©®®® the seep* ©£ the study and the f«ap«i® 
mm in perceptions will not he meniagful® 
a@ Pmmmsi in the Qwmmm of identical m^irntmmmm 
mm mtl&ed in the exploratory study through intervleee 
with target population* 




3® Variety in the leading mtwixormmnt wm the other 
mmm a® %m he** institutions operating und@i? 
certain constraints and facilities® 

4@ Xmplmmn tat ion of tine findings on three tfpm of 
population «* student®* staff and adsdnietratlnhi » 
would require different intm»tmotums, 

Xa view of the tbwt the study was oanducted on 
teachers only* 



certain modification® and adaptation® become necessary due 
to various constraints* Some was true of the present projects 

a ®2 RESEARCH PROBLEMS A® QUBS’KOHS 

this learning environment project stood at 
studying the difference® in the perception® of students© 
teacher® and educational administrator® on th® five compon«nt» 
of School Learning Environment Scale (SLES) namely© 

A» Locality! ®~ Psychosocial $ 

C* Physical t Dm Activity? and 

B® Academic® 

The components were studied in terms of five factor® 

©f learning envireaiRent namely© 

l® Location of School (Rural/Urban)! 

2® Type of School Cl§©y@/Girlg/C®«eaue©fci©n®l) 

3® School Management (Qovt./Prlvate) 

4© Medium of Instruction (Hindi/English/Guj aretl/Merethi i 

S® jStat© ©f the Regina ' (Madhya W&lfeh/Mahar^shtra/ 

Gujarat/Goa) 

2»2'«l Research Problems 


The priest had a focus on the following five problems i 
1® study and analysis of the conceptions of the school 
administrators on the five components of $ma 9 









S@ Study md analysis of the perception# of 
on the fit?# « 0 ®po»®«ts «s£ aBS® 

3® Study md Malygin of the perception# ©f students 
on thtt fiiro equals' of s&es® 

fho eneljpiee were to ho dm® for the various dimensions 
of the 3 fjss@ both for the try*out and final collection ®£ d»fe«® 
How«v«« oftov fery^euts and final collection of dain it wm 
fmmd that item© of on® eonoon seal© (i«e« SLB3) did not 
prove functional for two out of three eategoriea of population 
U«e® udmlni$tr®t&m and student®)» therefore# th« final 
wsaly®®* worn don® in wapeot of teachers only with % view to 
finding answers to the gwwtiowe listed in fch® next 
2*2«a Roeeordh Bueetione 

1« so the tetaohers of rural md urban school# differ 
in their perception# of learning on¥ij»wi®ftt a* 


3. Oo the teacher® of t»y@# girl® and oovedueetienel 
school® differ in their perceptions of learning 
envisoiiMent t 

3«» How does the management pattern of schools influence 
tho perception© of it® teeeher© ? 

4® itaw dot® the medlw of instruction ®£ the school® 
influence tho perception* of its teeeheri© f 

S« How do the teacher* working in ©chooln of different 
states (mp* H6«oujerftt#Goe) of tho western Hegieti 
differ in their prngmpt&m® of learning environment 
of their schools t 
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a 3 DSVEiap«« of school wmmm mvmomBm sc&m 

The learning 8wirorwent inventory itMt} developed 
toy H*J« Weltoerg Andersen w ®0 used to collect data 

after eul«able modification® • the mi wu@ d«v»l©P®d tot© @ 
scale called SiAwl Steaming Environment Scales (S&&S) 
for ua® on the target population* The s»s has five a#i» 
components# which are described in the a«*t section* 

2*3®i oaM na[a ,-flOM » 

Bwelopaent ©£ the tool called School beaming 
Environment scale Csess) was dene and u©#d on the target 
giro up* Main component®* supported by research®®# ar# describe 
below »» 

cemooRent &»sebgcl locality a The School locality ®f school 
surroundings* conditions and influence® which dtriefely affect 
ad&ieveaaent and learning in the classroom in which ©n## a® 
a student and teacher 1# working* 

Coaponent a»g®yqho*8oclai. i5nvlren»nt i 

feycto©<*®oeial enviroiMMNBta eealeis of ©lassroot&s have 
been dnviaad originally toy «oois <19 W® If# proposal that 
vastly different social environments can tow de«crito®d toy mmm 
or similar sets of dimension® of five broad categories i 
aeietioasfeip# Personal ftarolopment* system Kaintoncnee and 
System Change« Moos suggests that the diffusion® are similar 
*erosa «®ny environment®# although vastly different settings 
may impos® iniqti* variation© within the general categories* 
the dimension® have formed the ©o«e«i»toal fmmmsfk for 
analysis psychosocial environment® in netting® like i temili 
therapeutic group®$ work milieu®# uaiveroity student living 
groups# hoepitel end eowatoity programme®# correctional 








institutions mA classroom (Itoos* 1974*1976)® Its cl.sss.roc3® 
research the dimensions ate defined toy the following *Ub*»seales i 
fa) Relationship dia@n«A©ns fey involvement® affiliation and 
teacher supportf (to) Personal dimm&ions by task ©ri<9tot@tA©» 

«nd mmpmtltlm$ and M the system category toy order and 
organisation® mi® clarity® teacher control® and innovation* 
tbm el*»#j?©©m Environment seals consists of w& 90 tw®»W8« 
items® 10 for carts dimension* 

The nix »toto«®©ttp#mitt8 of psyctoo«»®©eiffil environment are 
described toelew $«» 

B»i «» Ooftttsiv»g#^i $•» when several, individuals interact for a 
period of fciwe® a feeling of intimacy of eohesiveBeee way 
develop* Xhl« property separately mmh&n ©f the group from 
mQm^immtMt'6® small clm&m atm found tmm cQhmiwm than tine 
large classes particularly when the cla»s»c©ntains Immg? that 
16 pupils (Waltoerg® 196$ a# waltoerg and Ahlgreft#1970y iyadiirsan 
and tfalto«rg®lf?2)@ mud classes of teachers who mm i«.«pericac®d 
with a n«w mmeam aw p®rt©iwe& m mom cohesive than those 
taught toy teachers familiar with the course (Anderson* walberg 
md welch® 1§69)® Also® cl mmm in history and English were 
found to toe more cohesive than th©@« in other subject®• 

(Shaw end Maeldnnem*1973)# Cohesive classes sanction only 
goal directed behaviour? if the group norm includes learning® 
eoheelveneds contributes t© inereasad learning# for non*»l®arrsi«g 
oriented classes® tetoeslvewess act against those pupils who 
mm% to laar® 

3*a »« | iormalitv t* !R)« emtent. to which behaviour within the 
class is guided toy formal rules reveals ©©suething about the 
toehevioisrel norms of the class* fcarge classes are considered 
more formal than are email classes and the increase in 






formality is most ptoMinent when tin# ©in® increase® above 30 
(W«lb®r9«4969)* Mathea®ti« ©lass®® tend to fee the moat 4n£o«s.i 
<Jtodereon«19?0 b$ Shaw and MacKinnon*1973) who® «©mpar©d to 
tlmnm In sciences human!ties and language® » this ««i@ aom 
mt appear to relate significantly to common measures of 
pupil* learning® 

I®a kywouritiaBi »• this ecai# might, b# used to indicate whether 
pupils h«¥« a low aoaciamie self coneept® It is essentially a 
measure of negative effect® Relationship® with course end 
learning variable® haw tm wad iotoneiatoafc® 
t®l -#«itfsy i** ‘this «®l# tin® mhmlwmma #e*l« and 

imdicat mb to*tt»r individuals within, the bias* feel affinity 
with oia®®**a«jfeivitl®0« 

Eo5* *a8i»cratie t*» a larg® number of studies on the authoritarian** 
democratic continum have attempted to support or oppoa# d«»ocratio 
classroom atmosphere® 'ft® scale doe© not discriwihate m&ng 
wawos *»r do m it relate significantly to pupil learning* 

Many ©£ these at wU,m lacked a provision for too interaction ©£ 
dsnoeyatie pmmtMm with ©toar class roost properties and a 
majority of ^iw employed experimental manipulation of the lndepe* 
ndent and a use of mtwmm group® only® In t#*w» of 

this mmwm» it is felt that to® democratic properly has bwmn 
highly ©wr-yatod in to® past® Xt wm found that d®»cr#tie 
aeorea ws» higher in senior sewndary smthemetics class#® than 
at lower grade l©y«X» ffl 

%m sub-groups or cliques within a claw man lead 
to hostility among aerator® of the class® ft#®# cliques offer 
pfotoction to too©# who or© failures in the group at large end 
provide alternate norms which predominantly lead to less than 



optimal gmup productivity* nmmmr* in mwm imtmem 
C*JLJ*^W^0 lHHI ifl orientation and lead to increased 

learning for certain pupil® (AndM>rBon»197$ C)« 
a*> l ^Bimommimtim i- tt include® the «xtmt to which pupil® 
consider the class disorganised ln**r*l.ation to the subject «twfii©d« 
recording to Anderson 9 ® $stu«%> Disorganisation is highest in 
ianth«m-aticf It has been consistently demonstrafced 

that high Disorganisation lead® to a reduction in pupil 
learning (Anderson* w®ifo®r*i 908 | Walberg#i®®$ b)» 

Component c • fliveicel environment » 

the physical environment determines to a considerable 
extent the quality of healthful living which is possible in 
the situation* loo of ton e*aphasi@ hat bmn plac«4 upon the 
physical aepect® of the environment* Assuming that adequate 
spAoe* facilities!* appropriate oquipaoat and library assures 
maxima productivity® Xharo is increased recognition* however 
that the beat physical environment can be waited pni©@a the 
teacher is alert in its utilisation and opportunities for 
learning* If the teacher plan® m time in ®ut«*@$*»&Qor activities 
tho children cannot mpmlmm it® value* Flay ground otgulpmaiit 
that offer® opportunities for exercis© and muscular growth will 
he useless if the children are kejf^Lnei&e* Well planned 
physical facilities arc cedes© unless they contribute to the 
davalopaent of desirable habit® and attitude® and also if 
tbny are mt amintained properly* 

€*1 *• in child*#!* 1 # group the physical 

environment* including the amount of spun® available and the 
type of recreational equipment# greatly influences the 
ttructure of the group (Cartwright and 2eadeir#iHi)«>. 




paradigm used by some educational theorist** 
Also# it was incorporated specifically for this course 
evaluation of which the LBXS formed part® Difficulty score© 
are highly related to measurea of cognitive learning® In 

















tic work helped In the development of such student 
characteristic® as cleanliness, punctuallty*eooi©ration, 
leadership# regularity# honesty# helpfulness#'curiosity# 
obedience and ©elf reliance* 

Co-curricular Activity* ** Co»eurrlcular activities and 
educational facilities provided by tit*" school form 
integral ^ort of the total school environment# The reason 
Is obvious that their focal point has been the class-room 
social climate and its interaction with fca. loamor®# 


Those school sponsored child activities wnich rf'^uir® 
administrative provisoes a d organisational involvement.® 













specified behavioural objectives would wish# 

Satisfaction * «» Whether pupils like or dislike fchsir class 
it can toe expected to affect their learning* if students 
uisii&e the subjects * the teacher® or their classmates 
their frustrations imy result in less® than optimal perform 
manes* furthermore# because satisfaction with school in 

















































3a wmmwcTiQn 


This chapter deals with the ®wpi®# brief description 
of geteol lemming environment #«al* (suss)® procedure of 
data collection ®itd statistical technique# used in its «©«iy@ia# 
3® 2 6AMFJUE 

3«2«i $Bi»le for Tryout i The preliminary form of SMS# 
containing 177 Itm# w«© administered mi the mt&m sample 
envisaged In the pmpomlo iti included 200 secondary scfceol 
student®# S© teacher# amd 6 educational administrators* But 
wny of th* teachers mm also discharging administrative 
responsibilities® 104 1 tanas mm retained finally# 

3®2«2 Samale f or final Collection of Qata t as the final for® 
of the SMS w*i «dftd«i®ter®d on teacher® only# the other two 
suis^foup* student# and administrator# ~ were mt included In 
the final analysis® The data were collected ©a 117 i«®«b#sr@ 
from the four state® of the Western Mellon * Madhya Pradeifl# 
Maharashtra# Gujarat and Goa® ft?® sample was incidental «ia«# 
all the teachers w©« under going final year ©f on the Job 
teacher training course® 

3*3 tool web « sms 

3®3®t item Pattern t The School Learning Emlmmmnt Seal* 
(subs) mm trusted and uaed for date eolleotion comprises flm 
oorap©Bi«ita namely a® School locality# I® Psychosocial 
environment# c® mm leal environment# o® Activity environment 
and K® Academic environment® sootiest i and B nr® adapted 
wales?® of the Ml scale# used widely in earlier studio® and 









3®$®^ t the scoring wight© for tho four S&B8 

were 3«4#3«3 and i for the responses cheeked® ® Always 8 to 
®M«v«r® mm ©cored for positive Atom® and to ’Always* 

for the m^ktim Atoms* the scoring for oewponeni C (Physical 
environment) was $ks>m on 8 yens 6 fl ©core and ®tf@* (0 aeor@) 
patter* MaKiisnift possible mmm for the entire syss w»§ 4§4 
(90 * 5 m 4S@| 14 x l m 14,1 * Hand searing woa done for tho 
items of MS® 

3*4 BTMX&nG&h mhWBSB 

tn addition to the nee of the measure© ©£ central 
tendency and variability the two other technique® worm itk«i 
for to® of ib© try-out sod Steal data® 

3*4*1 jShi-’.ggiiaria ..fast $ this tost was applied for determining 


tho significance of tho differences on each itom in tanas of 
the scor«» obtained fey the high criterion (MCG) and low 
criterion (£G 0 ) group®* Those itom* which discriminated teetwoen 
the rostwndonts of to© two group® ware retained for the final 
form® 111# validation of to® BUSS wm done on to® student «wb» 
samples as their marks in school subject® were readily 
available* 

3*42 Anatol®. of Variance » Analysis of Variance imWbj 

tcehniqww wsa employed to study the differ®®®®® mmg to® 

various sub**amples derived m tho following bases i 

Atm Swis i ftwat/Urfeaia schools 

C©jnp©siti®n Eiei® a loys/airie/Co-education schools 

Management Inals i Qovt* /Private School® 

Medium Basis a Hindi/)Eagii»h/Maratoi/auiarati Medium School® 

state Basis t Madhya wad*«h/>itoarashtjr«Alnior*t/0oa state 

Schools 























Between 

Within 















































Jam i 

>a 1 


























variance between/araong groups was found larger only on two 
bases (Medium and State)* the F-r&fcios being 1,13 for 
Medium classification and 1,37 for state classification. 
















































whether they refer to any of the five criteria* 
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1® 4.7. Analyse® of Vur: 

(N » U7 

Lane© on A 

teacher a/s 

ource of variance df 

Sum of sc? 

total 116 

109203*08 


s 



3780*08 

105443.00 


within 11® 
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within 115 

q A>IQ 

108584.90 

14.90 
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within 113 

16105.08 

93098.00 
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m score® on activity 
sachem were analysed for 
s among group®# 'Ih© result® 
are presented in ‘fable 4®7® 
fclvlty Environment 
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ares variance F* Ratio , p,. 
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3760*0® 4*10 

916.8$ 


309.09 

992*5 3.08 ns 

14 *90 «* 

949.4S 63.72 a® 

5360.37 6*52 ** 

833.88 *• 
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rger on t 
as the variance 

groups in larger on the bases of composition and Management 
Of all the five F.ratios, only one is found the significant 
On the basis of Medium, the variance among the groups is 

significant at ,01 level* Hen 
*h« w-ioi-httscB of null difference,..amo ng q t gu£fl. or?_agademlc 

j.i i .awe- uirzx3^ a^~V^ '■ K H J'P-z. 


that academic anvironraant in school® of varying mediums of 
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fc(a-II) * 2*01 f t(O-M) * 2*74 

t(fi-H) * 2,62 | t(E-M) • 3,55 
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the cone 


doaot differ on the basis of area (urban/rural)#compositions 
Cboys/yirls^Sducational schools)* managemont(Cov U/private 
schools)® medium(Hlndi/Kngliah/Gujarati/fSarathi) Ar ^tata 
(Madhya *'radesh/Maharnshtra/CJu jarafc/Goa), the learning 
tisnvirouraont was studied as to comprise fivo components® 
namely,, school locality® psychosocial, physical® activity 
and academic* the hypotheses of null difference® among 
group® were tested for eacn component of anvironment on 
each of the fivo bases separately® XU®.- finding® regarding 
group differences arc recapitulated in fable 5»1 below* 


ible 5*1 1 Findings regarding Group Uiffoconetas 


* rstt'-’-i • ,*•■*■* r*" ■■•m 
- -»« u «* *«»/is® .* « 

V > *mk*. uvrsvcn'iW-wrW4i**''D n^wiy \,atxvm+Mm '• r wr>w »® 

School icycho* rnysical 


Activity Academic 


V » Urban 










schools differ toy medium alone-. 

l eycho-socxal dimension of school environment, demon¬ 
strates another characteristic that along this dimension 
group-differences dor.ot exist, but the schools in all 
groups are perceived as highly heterogenous in psychosocial 
environment* 

'Ino following conclusions can therefore toe drawn regar- 
ding the component© of environment* 

School locality and ph-yalcal environment of schools 
donofc differ as perceived by teachers on any claeaifi- 
cation# 

Activity arcl academic wnviro nwents of the school are 
perceived differentially by teachers in schools of different 
medium# Activity (curricular and eo-curricular)environ¬ 
ment is perceived higher in urban schools also in contrast 
to rural schools# That is, schools do differ on curricular 
and cocurricular activity and their academic flavour# 








'# 51 i— 


Ui, 

Acc. No-... 


. 1 'UUHUKiiWU'PSA 

■ T >, 


Activity# curricular and cocurricularTTn urban 

schools 1© gound to ba i orcaived better than in rural 
schools. 


Academic environment i® differentially perceived 
in schoola of different medium? English and Gujarati 
medium schools being batter perceived tnat Hindi and 
Marathi rnudiun schools* 

IMi LICdrioas 


From the conclusions cited above# some implication® 

can be drawn further toward research and development a® 

bolo*"i 

(a) Activity dimension of learning environment is a 
differentiating factor? studies of curricular and 
co-curricular dimensions .may bo studied separately* 

(b) indepth study of activity and academic components 
of school environment may yield better insights for 
institutional nlanninc. 

(c) i-sycfoo social component is a dimension of intra-class 
differences* Schools high and low on this component 
may be studied for contract vrofiles an other variables, 
Studies in this regard may help develop the ‘hidden 
curricula®* of school* 

(d) Studies of school learning environment from the 
viewpoint of educational administrates and the 
community may further insighs into the research on 
learning environment* 

(@) mak spots in the activity environment in rural schools 
may be identified, and gaps may be lessened with improve¬ 
ment® in school programme. 
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